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CHALLENGE PARTNERS: Quality Assurance Review Written Report 
 

 
 

Name of School: 
WINTON AND GLENMOOR 

ACADEMIES 

School Address: Winton Way, Bournemouth, Dorset, BH10 4HT 

Hub School: Shoreham Academy 

 
 

Telephone Number: 01202 527818 

Email address:  dcripps@waamc.co.uk 

 

 

Unique Reference Number:  
Winton – 113872 

Glenmoor - 113871 

Local Authority:  Bournemouth 

Type of School: Academy 

School Category:  Community 

Age range of pupils:  11-16 

Number on roll: 1345 (Combined figure) 

Head teacher/Principal: Mr. B. Parnell 

 
 

Date of last Ofsted inspection: 
Winton – 13-14 March 2012 

Glenmoor – 10-11 October 2012 

Grade at last Ofsted inspection: Winton – Satisfactory 
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Glenmoor – Requires Improvement 

  
 
 

Date of Quality Assurance 
Review: 

11 – 12 March 2014 

   
 
QUALITY ASSURANCE REVIEW – SUMMARY OF ESTIMATES 
 
School Improvement Strategies: OUTSTANDING 
       
 

Achievement is:    OUTSTANDING 
       
 

Quality of Teaching:   OUTSTANDING  
       
 

Areas of Excellent Practice: 

INITIAL TEACHER TRAINING                              DEVELOPING 
 
PUPIL PREMIUM STUDENT SUPPORT                   CONFIRMED  
      

 

 

Overall Review Evaluation 

The Quality Assurance Review found indicators that Winton and Glenmoor 

Academies appear to have moved beyond the Satisfactory/Requires Improvement 

grade as judged by Ofsted in the school’s previous Ofsted reports of March and 

October 2012 and is appear to be working within the Outstanding grade. 
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Information about the school 

Winton Arts and Media College, for boys, and Glenmoor Academy, for girls, share 

the same campus, and opened as a federated Academy under the United Learning 

group in September 2013.  Both schools are under-subscribed, largely as a result of a 

demographic dip in the Bournemouth area, as well as the selective grammar schools 

and newly opened faith academy in the area, although numbers are projected to 

rise in the future.  The majority of students are of White British origin and the 

combined number of students eligible for the pupil premium is roughly in line with 

national averages, although more of these are girls.  The number of disabled 

students and those who have special educational needs is around the national 

average, as is the number of students supported at school action plus or with a 

statement of special educational needs.  Both schools meet the government’s 

current floor standard, which sets the minimum expectations for students’ 

attainment and progress. 

 

School Improvement Strategies 

The inspirational leadership of the Principal and his highly skilled and totally 

dedicated leadership team have produced dramatic changes to both schools’ 

achievement over time and they are now among the top-ranking schools in the area.  

This is largely down to sharing an ethos and vision that staff, students and parents 

have all adopted, along with some long- and short-term strategies that have given 

rise to these improvements. 

What Went Well: 

 There is a relentless and uncompromising drive to improve standards, which is 

modelled most powerfully by the senior leadership team, but also upheld by the 

middle leaders.  All leaders see their work as forming a strong partnership with 

the senior team, which is solution-focused and supportive while being 

consistently driven by student outcomes. 
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 Staff recognise the knowledge and ambition (on behalf of the students) of the 

senior team and are aware that there is a role for all in bringing forward effective 

practice which, based on merit, may then be adopted by other subject teams. 

 

 There is evidence of effective literacy provision through the Landbase reading 

programme and Sound training development.  Active reading strategies are 

employed and in some of the lessons observed, this was having a positive 

outcome. 

 

 Staff recognise the significant pace of change and see their ability to access and 

use data as key evidence of the academy’s developed structures and systems. 

 

 The academy’s actions have impacted positively on standards in English and 

mathematics, and gaps between pupil premium students and non-pupil premium 

students are closing rapidly. 

  

 Sustainability is supported by carefully devised staffing structures that have had a 

major impact on raising standards.  In addition, systems surrounding progress 

tracking have led to students having clearer guidance on how to improve their 

work towards meeting or exceeding their targets. 

 

 The academy has effectively used examination data to identify key target areas 

for development, including in-school variation between subjects, as well as 

raising the attainment of high ability learners. 

 

 There is a clear, confident and rigorous use of data to identify current progress 

against key performance indicators.  This directly involves subject leaders 

through the use of Raising Standards meetings and beyond this to the classroom 

for all year groups through the use of progress tracking sheets for each teacher 

and class. 

  

 Staff are aware of key school priorities including current Year 11 progress, 

curriculum changes at Key Stage 4 and teaching and learning; they are able to 

share examples of excellent practice regarding progress towards these targets 

and also how they contribute to that progress.  
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 Outcomes drive success criteria and progress measures.  These have clearly 

improved over time. 

 

 Continuing Professional Development (CPD) is tailored to meet individual staff 

needs; there are examples of excellent practice with regard to both in-house and 

external development opportunities and there are also opportunities for staff to 

share strong practice. 

 

 There is clear evidence that actions to date have impacted on student outcomes, 

particularly in 2013 and these look set to continue in this academic year’s results. 

 

 Raising aspirations is a clear, staff-supported philosophy for the academies.  

Even Better If: 

 …the excellent practice seen across the curriculum in terms of intervention, 

literacy development and teaching and learning had more time to become 

embedded 

 

 …senior leaders continue to develop middle leaders so that all are able to 

effectively drive forward improvement  

 

Pupil Achievement 

Students arrive at Winton with significantly below national average levels of prior 

attainment in all year groups.  This is less marked at Glenmoor with Years 8 and 11 

being significantly below according to Raiseonline September 2012.  In English 

students make expected (or better) progress well above national levels.  In 

mathematics, students’ expected (or better) progress is very close to national levels 

but it does show a positive trend of improvement.  Early entry for mathematics in 

November was successful for a strategically selected group of 47 students. 

Those students in receipt of the pupil premium funding are making progress which is 

below their non PP peers in English and mathematics but this gap is being carefully 

addressed through well-planned interventions and use of pupil premium resources.  

Students identified as ‘disadvantaged’ (looked after or in receipt of free school 

meals) and those with special needs, are making progress that is above national 
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levels.  Where gaps in performance do exist for FSM/CLA students they are close to 

national levels or they are closing. 

Students at both schools are making above average progress in English Language, PE 

and ICT.  Progress in science, humanities subjects and Modern Foreign Languages is 

lower compared to national averages but leaders have clear improvement strategies 

to reduce this in-school variance.  In-year professional predictions are indicating 

rapid improvement for the current Year 11 in these subject areas.  The number of 

students achieving A/A* grades is lower than national averages for many subjects 

but senior and middle leaders are tackling this.  Predictions indicate an 

improvement is likely in the summer 2014 results for this group.  

Students at Key Stage 3 are making progress that is on or above national 

expectations.  Those students who receive pupil premium funding are performing as 

well as or better than, in many cases, their non-pupil premium counterparts.  

Students eligible for Free School Meals are making progress which is close to, or 

approaching, that of their non-FSM peers.  In English, FSM students are 

outperforming non-FSM counterparts in years 7 and 9.  Leaders in both schools have 

placed a strong whole school emphasis on the development of reading and literacy 

skills, including: increased parental engagement, use of ‘Sound’ training for reading 

and the explicit development of literacy skills within lessons.  This is having a 

positive impact on the reading age of students at Key Stage 3. 

 

Quality of Teaching 

In the two days of the Review, 17 Lessons were observed, 83% of which were judged 
to be good or better. 
 
What Went Well 
 

 The staff/student relationships are a strength of the academies and the 
students also identify this.   They believe it enables them to make good 
progress and they feel safe to ask questions as well as make mistakes from 
which to learn.  This is evident in the best lessons where the confidence to 
question and challenge was frequently observed.  Students are absolutely 
confident that their teachers want them to do well, and are doing their best 
to help them achieve this. 
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 Where teaching is outstanding, teachers have consistently high expectations 
of students.  Lessons are well planned and delivered effectively. 
  

 Planning in lessons judged to be outstanding facilitates the use of strategies 
that support vulnerable groups. Thoughtfully planned activities, and the 
practical implementation of teaching and learning strategies, are making a 
difference to the progress of those students. 

 

 Where teachers systematically check students understanding, they are able to 
rectify misconceptions and this has an immediate effect on the progress of 
the students.  Current data suggests that this is having a positive impact on 
their progress over time. 

 

 Where there is high quality marking the students are able to identify their 
weaknesses then address them. Continuing advice and support enables them 
to embed their learning and the use of "reflection boxes" allows them to 
review what they have learned and what still needs to be done. 

 

 In lessons where questioning is used effectively, for example through the “no 
hands” policy or differentiated questioning, students are able to explain their 
answers very effectively, allowing teachers to identify gaps in learning or 
misunderstanding and thus correct them. 

 

 Where other adults are used effectively, for example in music lessons, 
Teaching Assistants effectively support the students and enhance the learning 
of the whole group. 

 
Even Better If: 
 

 …the outstanding questioning that was seen in many areas is embedded 
across all departments and teachers 

 

 …students are individually challenged. Occasionally, the lack of differentiation 
does not ensure that students know what steps they need to take in order to 
make further progress 

 

 …there is a more consistent approach to marking, using the best practice that 
is evident in some subject areas 
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 …there is greater use of peer observation to showcase to new and 
inexperienced teachers what outstanding teaching "looks like" 

 

 …there is further development of bespoke CPD to address individual teachers’ 
needs. 

 
 
Quality of Area of Excellent Practice 
 
Professional development of teachers in their training and NQT years 

The school has appointed a member of the senior leadership team with significant 

professional expertise of running a SCITT to lead this area of practice.  This is making 

impressive progress in developing staff to mentor and train a large cohort of Newly 

Qualified Teachers / Initial Teacher Training trainees, following a period when this 

was not possible.  Training of mentors in core departments was carried out by 

Exeter University and is further developed by Mr Barton from the SLT.  Lesson 

observations are suitably diagnostic and developmental and are carried out against 

the revised Teacher Standards.  There is evidence that the school is developing a 

personalised approach to training programmes and is aware of the need to develop 

an approach that is appropriate to a very able Teach First cohort.  This will enable 

them to progress rapidly.  A systematic training programme is in place, which 

enables trainees to access key components of pedagogy.  High quality training is 

provided through external trainees, enabling them to critique their own role within 

education from both an ethical and a pedagogical perspective.  There is a clear 

vision for the future – building Initial Teacher Education (ITE) as part of a 

recruitment strategy so that the academies can access high calibre teachers. 

Support for Pupil Premium students 

This area of excellence is confirmed.  The school is developing a bespoke model, 

which meets diverse needs.  Whilst the bulk of the funding is spent on 1:1 

interventions in English and mathematics, the selection of students and the impact 

of the interventions is regularly and rigorously measured by data.  Once again, the 

school is consciously seeking external and validated expertise in coaching which 

takes place during the school day.  The pupil passport is used for all students and 

raises their profile whilst encouraging teachers to individualise support. Students 

highly regard many experiences that build their sense of self-esteem and thus their 



Challenge Partners Quality Assurance Review Handbook 

 
9 

          

capacity for resilience.  This includes the Forest School and opportunities for 

talented students e.g. through sports development and partnerships with 

organisations such as universities and orchestras.  Students especially value the 

impact of teachers where they nurture talent, challenge them to become better 

than they thought and work relentlessly on raising their achievement.  The English 

department is an exemplar of this.  A creative and innovative approach that marks 

the support of PP students is perhaps best exemplified through the training of a 

school dog, which supports reluctant readers, and works as a tangible reward.  

 

Partnerships 
 
The academies are relative newcomers to Challenge Partners so this has limited 

their involvement within the Shoreham Academy hub so far.  There are, however, a 

multitude of groups and agencies that have strong relationships with the federation 

and have greatly assisted in raising achievement and the quality of teaching.   

One of the main partnerships the academies have forged is with PIXL (Partners in 

Excellence) where three members of staff are trained PIXL associates and they have 

provided support in schools in the Weymouth, Salisbury and Southampton areas, as 

well as imbedding this initiative in Winton and Glenmoor.  This has been very 

beneficial to both establishments, with students gaining direct access to 

conferences, bespoke interventions, “webinars” and high quality lesson materials 

aimed at improving performance at GCSE level.  The academies’ links with the 

National College through Ringwood School have boosted the quality of leadership 

across both schools, leading to better student outcomes. 

A more local partnership the academies enjoy is through the Jon Egging Trust – the 

Red Arrows pilot who was tragically killed when his aircraft crashed following the 

Bournemouth Air Show some years ago.  This charity provides highly valuable 

training and experiences to develop self-esteem, aspiration and team skills for 

under-achieving and vulnerable students.  There is no doubting that both schools 

have seen an improved learning environment through the association with the 

United Learning group, which, indirectly, has contributed to raising standards of 

achievement. 
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The academies have also recently established contacts with schools in China, where 

a delegation of teachers has visited overseas, while hosting a return visit for Chinese 

colleagues.  There are plans afoot for students to go out to China later this year.  

Both schools are equally proud of the host of other partnerships that have been 

forged with local music, arts and sporting organisations, all of which enrich and 

enhance the learning opportunities of the students and add to the “buzz” one 

experiences on entering the premises. 

 
 
This review will support the school’s continuing improvement. The main findings will be shared 
within the school’s hub in order that it can inform future activities. 
 


